society" that is doing most to influence futuristic projections regarding the teaching profession.
Global change theorist Peter Drucker (1994) asserted that the advent of this notion clearly implies that the school has the potential to become the centre of human activity in 21 st century society and that vocational groups that are central to knowledge creation have the potential to become a "leading class". Influenced by analyses such as Drucker's, Crowther (2003) proposed a particular conception of knowledge society for consideration by educational professionals:
communities of people working together so that their collective intelligence results in creation of new knowledge that enhances their personal efficacy and their quality of life and enables them to contribute to a more sustainable and better world for others. (p.12)
But how realistic are such projections in practical terms? Is there any evidence in the early years of 21 st century knowledge societies that teachers have the capabilities to become knowledge creators or stimulate processes of knowledge creation in the communities around them? In this article, we conceptualise the work of teacher leaders in a successful Australian school revitalisation process, The IDEAS Project, which engages primary and secondary schools in processes of successful school revitalisation. We conclude that the concept of teacher leadership is inextricably linked to knowledge generation, thereby enhancing its integrity as a fundamental construct for 21 st century knowledge societies. We further conclude that a complex professional and philosophical orientation, which we label "neopedagogical", is emerging to capture the essence of the work of these "new professionals".
Successful School Revitalisation -The IDEAS Project
The IDEAS Project is the result of thinking, dialoguing and critiquing by educators from schools, education systems (principally, the Queensland Department of Education, Australia) and universities (principally, the University of Southern Queensland) over a period of eight years (1997) (1998) (1999) (2000) (2001) (2002) (2003) (2004) (2005) . It emphasises one of the most essential findings of significant research on school improvement (revitalisation), namely, that enhanced school outcomes are most likely to occur as the result of a course of collaborative action involving whole-school strategies (Cuttance & Associates, 2001; Newmann & Wehlage, 1995) .
IDEAS manifests a spirit that is exemplified in its five operational principles -• Teachers are the key to successful school revitalisation;
• Professional learning is best thought of as a shared collegial process within each individual school; • A "no blame" mindset should permeate organisational problem-solving ;
• A "success breeds success" approach should guide teachers' analyses of their professional practices ;
• The alignment of school processes is a collective school responsibility.
The observance of these five principles is asserted to provide a deliberate basis for educational professionals to create renewed purpose and revitalised practices in their workplaces. The principles come into effect in the IDEAS Project through activation of four structural and processual concepts (Crowther, Dawson & Lewis, 2002) . These are:
The Research-based Framework for Enhancing School Outcomes (RBF). This conceptual model provides teachers and administrators with a way of thinking about their school as an idealised organisation, creating an image of what they want their school to become, and collectively working to build an envisioned future. . Data are collected on an ongoing basis about the perceived effectiveness of the school , relative to ideals, through the use of a 70-item Diagnostic Inventory (DI) that derives from the Outcomes Element and five Contributory Elements of the RBF (namely Strategic Foundations; Cohesive Community; Infrastructural Design; 3-Dimensional Pedagogy; Professional Supports) • Parallel leadership. A particular relatedness between teacher-leaders and administratorleaders, parallel leadership has three distinct characteristics: mutualism, sense of shared purpose and allowance for individual expression. According to Crowther, Hann and McMaster (2001) , parallel leadership … leads to strengthened alignment between the school's vision and the school's teaching and learning practices. It facilitates the development of a professional learning community, culture building and schoolwide approaches to teaching and learning. It makes possible the enhancement of school identity, teachers' professional esteem, community support and students ' achievements. (p.73) Of particular importance in this construction of educational leadership is a definitive postulation regarding principals as metastrategic leaders and, perhaps of even greater importance, of teachers as potential leaders in their own right. The IDEAS Project's conceptualisation of teacher leadership is outlined in The Teachers as Leaders framework in Table 1 . with the assistance of external facilitator support (Crowther et al., 2002a) .
Researching the Work of Teacher Leaders in IDEAS Schools.
The principal source of data for this article was a formal evaluation report on a national The evaluation report emphasised the overall success of the national trial in terms of very powerful impacts on teacher professionalism, school -community relations and student wellbeing. Summative statements from the report include the following observations.
First, the implementation of IDEAS was found to have positive impacts on teachers in the trial schools in promoting pedagogical reflection and discussion, increasing collaboration, increasing involvement in decision-making, improving teacher morale, and changing teacher practices.
However, the extent of these impacts varied among teachers, depending on the extent to which they were directly involved in the IDEAS activities, and the degree to which they understood and were committed to the IDEAS intentions and principles.
Second, the successful implementation of IDEAS required a considerable shift in the leadership paradigm of many schools. Principals, particularly, had to 'let go' of traditional views of power and position in relation to their teachers. All of the principals had, to a large degree, appreciated the need to do so and had acted, accordingly. There was evidence in all schools of greater involvement by teachers in decisions related to developing a vision and generating school-wide pedagogy. Parallel leadership was developing steadily in 10 of the 12 schools, and was flourishing in 4 of the schools. "In these latter schools, it was believed that there was no going back, even if a new principal with more traditional views of leadership were to be appointed to the school". (Chesterton & Duignan, 2004, p.2) This article draws primarily upon one particular aspect of the IDEAS evaluation report, namely the ways in which forms of teacher leadership were documented as having contributed to enhanced school and community identity. In this article, we make use of the documentation regarding aspects of school and community development in three of the twelve case study schools to conjecture about the possible role of teacher leadership in contributing to processes of new knowledge generation. To this end, we present cameo descriptions of three of the case study schools that comprise the basis for our analyses and conjecture.
Cameo 1: St Bernard's College, Mountview
Nestled in the foothills of the Australian "high country", renowned for its winter sports amenities, St Bernard's is a Catholic K-10 college with an enrolment of 530 students and a staff of 49. This Jeremy has also used the School with Altitude vision to engage students in creating futuristic images of their multicampus school. He summarised his experiences this way:
Just yesterday we had a liturgy which communicated the Altitude theme through dance, song, and prayer. We then bussed the whole school K-10 to the top of Mt Gladstone for a
Lunch with Altitude and the students walked the 8km back to school in support of a youth charity. We have created a place where staff and students are one. (Jeremy)
The principal, Clare, commented on the overall initiative as follows: "A School with Altitude has students and teachers who believe that anything is possible…who believe that students can and will scale new heights of success". This sentiment was identified in the national trial report as a typical indication of the way that the IDEAS Project had engendered a new ethos in the school.
It can be extrapolated, we believe, that the creation of a refined sense of school community at St
Bernard's has been made possible in large part because of the leadership of those professionals who have greatest capacity to transpose core messages, such as the school Vision statement, into fundamental processes that all community members regard as important. The professionals in question are the school's teachers and the associated fundamental processes relate to their use of language and metaphor to clarify the school's identity and to derive distinctive teaching and learning practices that convey a sense of solidarity.
Cameo 2: Bromley West Primary School
Bromley West is an urban primary school of 400 (4 -7 year olds) students, located alongside a railway line and beside a collection of many historical buildings as part of an official railway heritage site. The surrounding community is strongly multi-cultural and has been classified as low to mid socio-economic. The IDEAS Project Diagnostic Inventory outcomes were very upsetting to the staff, pointing to lack of community support for the school, a highly divided staff and serious concerns regarding student behaviour issues.
Betty, the IDEAS Project facilitator and the ISMT determined to explore a range of ways of using the school's distinctive historical background and geographic location in the creation of a captivating vision of a desired future (see figure 2) . In doing so, it might be said that they employed metaphor and language as a way of linking social reality with a sense of physical place (Stedman, 2003) The national trial report noted the particular importance that Bromley staff placed on the use of child-oriented visual communications, in the form of a train and six carriages, to make the Bromley schoolwide pedagogy explicit. The teachers then proceeded to explore each of the pedagogical "carriages" in their work, through the creation of individual 3-DP descriptions -this action they called their "embedding process". 
Catch a ride to Lifelong Learning

Our Vision Cameo 3: Ambrose Senior High School
Ambrose Senior High School has a teaching staff of 54 (including part-time staff), and offers educational programs for students in Years 8 to 12. It is a designated "non-local intake" school and offers an innovative performing arts specialist program. The school sits on the fringe of a medium size city and has moved from being a semi-rural to an outer suburban area in the past decade. The school staff were facing an increasingly challenging student body demonstrating high levels of disengagement and had indicated in 2002 that they wanted to make a difference in these students' life chances. Thus, as a response to continued student disengagement, the school restructured its operations into two sub-schools -is, a Middle School, years 8 and 9, and a Senior School, years 10 to 12. In addition they adopted a new leadership structure and developed learning teams.
However, even though these structural changes had been made, staff were still faced with a high level of student disengagement and in 2004 they decided to engage with the IDEAS Project in the hope that this process might assist in increasing the involvement of their highly challenging student body.
Drawing on staff members from each of the sub-schools Ambrose SHS established an ISMT. The large team, made up of teacher volunteers, several parents and the Deputy Principal was facilitated by Darren, a teacher. Their first task was to distribute the Diagnostic Inventory (DI) to all staff and a random sample of both parents and students. As the staff analysed the data and wrote their D.I. report they agreed that data from all groups (staff, parents and students) indicated a lack of an agreed vision and limited agreement about excellence in pedagogy. Staff morale was low and both staff and students were dissatisfied with the school's outcomes -especially related to student achievement, students' sense of pride in the school and the profile in the community.
In just a short period of time, the dynamic and committed IDEAS Project facilitator, Darren, and the active and supportive ISMT engaged staff, students and parents in developing a vision and an associated statement of beliefs and values. They used the process to hold many student forums to engage the students in conversations about how the school can "make a difference for them for their future" (Facilitator, report to the IDEAS Forum, November 2003).
The vision that emerged was stated as: Together Today Making a Difference for Tomorrow. One ISMT member summed the process up as follows:
The school continues to adapt and develop with changing demands, while remaining committed to the values that will support staff and students working for academic, social and emotional development. We believe education should be engaging for all students and allow them to develop a sense of personal worth and identity; to become active contributors to the life of the school and explore the world beyond. At this school we value:
• Personal achievement and success In essence, Ambrose High School used the IDEAS Project to create a clarified sense of identity for the student body. The concept of parallel leadership -involving the principal, teacher leaders and student leaders -was of fundamental importance in this process. The vehicle, however, was the concept of pedagogy, particularly pedagogy from students' perspectives. In conjecturing about the success at Ambrose we conclude that the key is the five distinctive Ambrose pedagogical principles and the process that led to their creation. The individual principles will of course be familiar to most educators but, in combination, they are unique to Ambrose. Herein lies their power as a generator of pride and identity as well as a sense of "We are creative and can construct important new meaning in our lives and community". Such is the significance of teacher leaders in complex contemporary high schools.
Summary -Teacher Leaders and the Creation of New Knowledge
The three cameos from the IDEAS Project national Australian trial that have been presented in this article illustrate ways that teacher leaders (acting mainly in this instance as IDEAS Facilitators) and other educational professionals have used contextualised knowledge to enable their schools to redress a range of important challenges, including weak identity, low morale and student disengagement. In each case the cameo description illustrates ways that teacher leaders have employed the five IDEAS operational principles and four essential IDEAS concepts to generate new knowledge that meets criteria of the type identified by Nonaka and Takeuchi (1995) in their analysis of successful organisational innovation in post-industrial organisations:
The essence of the innovation is to recreate the world according to a particular ideal or vision. To create new knowledge means quite literally to re-create the (organisation) and everyone in it in an ongoing process of personal and organisational self renewal. (p.10) Tables 2 and 3 provide the basis for this important conclusion from the IDEAS national trial. In Table 2 we conceptualise, with cross-references to specific examples, five key features of processes of knowledge creation that we observed and analysed as IDEAS Project schools went about revitalising themselves. In Table 3 we provide examples of the ways in which our conceptual framework for teacher leadership (see Table 1 ) is in evidence in each of the three IDEAS Project cameos and, in essence, is fundamental to new knowledge creation in the three educational settings.
Based on our interpretations of Tables 2 and 3 we conclude that a new and exciting paradigm for teacher professionalism may be emerging. Viewed together, Tables 2 and 3 manifest a complex philosophical orientation that comprises numerous discernible philosophical strands. There is, for example, concrete evidence in both tables of humanly constructed meaning of the type that might be associated with social constructivism (Vygotsky, 1978; Gergen, 1985; von Glasersfeld, 1987; Lave & Wenger, 1991) There is also a distinctive critical element (Bates, R.,1986 (Bates, R., , 1987 Smyth, 2001; Habermas in Stitton, 2003; Carr & Kemmis,1983; Sachs, 2000) in both tables, as evidenced in the concept of "confronting barriers" (see Table 3 ) and "search for sustainable values" (see Table 2 ). Furthermore, rational approaches to organisational development, as proposed in the philosophical notion of orgmindfulness in Intelligent Organisations (Liang, 2001 (Liang, , 2004 ) is evident in the structure provided by both the ideas process and the Teachers as Leaders Underlying these philosophical traditions is a pervasive conviction also, that schools are primarily for children, that child-centredness is more than a focus on children's development and learning characteristics, it is recognition that childhood is to be valued in its own right (Goodlad, 2000; Greene, 1995; van Manen, 1991 Facilitating communities of learning through organisation-wide processes -as illustrated by Bromley's application of the train metaphor to capture the community's historical heritage and geographic location and extend it into six shared pedagogical "carriages".
Confronting barriers in the school's culture and structures -as illustrated by Ambrose Senior High School's vision and pedagogical principles "together making a difference" enable teachers and students to resolve issues related to student involvement in designing the teaching and learning experiences. 
Conclusion
Given our interpretations of the aforementioned lists, we conclude that a new and exciting paradigm for teacher professionalism is emerging. Viewed together, these lists manifest a complex philosophical orientation that comprises numerous discernible philosophical strands.
There is, for example, concrete evidence in both tables of humanly constructed meaning of the type that might be associated with social constructivism (Gergen, 1985; Lave & Wenger, 1991; von Glasersfeld, 1987; Vygotsky, 1978) . There is also a distinctive critical element (Bates, 1986 (Bates, , 1987 Carr & Kemmis, 1983; Habermas, cited in Stitton, 2003; Sachs, 2000; Smyth, 2001 ) in both tables, as evidenced in the concepts of confronting barriers (see Table 2 ) and searching for sustainable values (Table 1) . Furthermore, rational approaches to organisational development, as proposed in the philosophical notion of orgmindfulness in intelligent organisations (Liang, 2001 (Liang, , 2004 , are evident in the structure provided by the ideas process and the Teachers as Leaders Framework.
Our conclusions from the lists include understandings that appear to go beyond dominant philosophical orientations in education, as we know them. For example, the concept of collective intelligence appears in Table 2 and Table 3 in the form of synergistic power as an attribute of highly effective communities of professionals (Levy, 2005) .
Underlying these philosophical traditions is a pervasive conviction that schools are primarily for children and that child centredness is more than a focus on children's development and learning characteristics; it is recognition that childhood is to be valued in its own right (Goodlad, 2000; Greene, 1995; van Manen, 1991 The work of teachers as reported here leads us to conclude that a significant cadre within the teaching profession─whose members we call teacher leaders─possesses the capabilities that Drucker (1994) associated with the postindustrial knowledge worker. These teacher leaders appear to us to be poised to transform the image and status of the teaching profession.
